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1.INTRODUCTION 

1.1 PROJECT BACKGROUND 

The EU social economy, according to the EC, has employed more than 11 million people, about 6% 

of the active workforce: out of these, 26% are employed in social enterprises. Meanwhile, 

employment in social enterprises increased by 8%, which is also a promising start to tackle 

unemployment and poor working conditions currently faced by migrants in EU member 

states.Turkey provided refuge to 1.8 million Syrians, almost half of those fleeing the country. This 

figure represents nearly 98% of their total refugee population.This fact makes Turkey the country 

to host the largest refugee population for that year.One of the greatest numbers exist in Greece and 

Sicily as well.Social enterprises is of great importance to create new job opportunities for 

migrants,enhancing their empowerment and enabling them to work in a fair and equal 

environment, including as entrepreneurs.However, the education systems do not include sufficient 

entrepreneurial education and most people lack the skills necessary for entering the modern 

business landscape.As declared by the Eu Commission “An agenda for new skills and jobs”, the 

promotion of entrepreneurship, self-employment and innovation “can offer a source of innovative 

solutions to respond to social demands in a participative process, providing specific employment 

opportunities for those furthest away from the labor market”. 

It is also known to tackle societal and environmental challenges and foster inclusive social growth. 

The EU social economy, according to the EC, has employed more than 11 million people, about 6% 

of the active workforce: out of these, 26% are employed in social enterprises. Meanwhile, 

employment in social enterprises increased by 8%, which is also a promising start to tackle 

unemployment and poor working conditions currently faced by migrants in EU member states.Social 

enterprises is of great importance to create new job opportunities for migrants, enhancing their 

empowerment and enabling them to work in a fair and equal environment, including as 

entrepreneurs. However, one of the most important challenges of social enterprises is that there is 

not an adequate entrepreneurial skills and this hampers the enterprise creation. Moreover the 

education systems do not include sufficient entrepreneurial education and most people lack the 

skills necessary for entering the modern business landscape. 
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1.2 THE AIM OF EDU4SENT 

In 24 months , we aim to enhance the social entrepreneurship knowledge and competencies of 
educators working for organizations with low - skilled  young adult  refugees and asylum seekers  in 
order to support them in promoting social entrepreneurship in the long-run by creating an 
educational content and an open access online course(OOC) with 5 partners from 
Turkey,Greece,Poland and Italy by increasing their capacity in Social Entrepreneurship Education. 
 
Cooperation of suitable partners as IT enterprise, a training company, a governorship and 
associations involved in adult education and social entrepreneurship the project aims to: 

• To enhance the knowledge and competences of educators / professionals in social 
entrepreneurship fields, which will facilitate them in the long run to develop social 
entrepreneurial skills to learners with migrant background, 

• Improve the supply of high quality learning opportunities in the field of social 
entrepreneurship tailored to the needs of both educators with no prior relevant knowledge 
in the field, as well as of low-skilled adults with migrant background. 

• Enhance the competence of educators as trainers of trainers on social entrepreneurship 
• Empower the social entrepreneurship spirit and raise awareness on the different pathways 

to pursue self-sustainability 
• Increase labour market relevance of learning provision and qualifications and reinforce 

links among the world of social entrepreneurship with adult trainers and, ultimately, with 
migrant learners partnership involves organizations that have never been previously 
involved in a similar project. 

 
 
 
 
 
 
 
 
 
 
 

 



                
____________________________________________________________________________________________                                                                                                                                                                                                                               

6 

 

1.3 LIST OF PARTNERS 

Logo Name of Organization Country 
 

 

 
PAYDAS EGITIM KULTUR VE 

SANAT DERNEGI 

 
TURKEY (TR) 

 

 
 
 
 

ZONGULDAK VALİLİĞİ 

 
 
 
 
 

TURKEY (TR) 

 

 

 
 

 
FORMAZİONE E COMUNİONE 

SOCİETÀ COOPERATİVA SOCİALE 

ONLUS 

 
 
 
 
 

ITALY(IT) 

 

 

 
 

INSTITUTE OF 
ENTREPRENEURSHIP 

DEVELOPMENT 

 
 
 
 

GREECE(GR) 
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PAYDAŞ EĞITIM KÜLTÜR VE SANAT DERNEĞİ  

Paydaş is a non profit educational institution founded by reunion of educators. The members are 

mainly the teaching staff at different types of organisations in the field education.The main aim is 

to include art into formal,non formal and infomal education.In this respect the association’s regular 

activities include  organizing training which support the development of supportive educational 

activities for coaches,educators,facilitators in formal and non formal education.The  activities cover 

the three main areas: education for personal and professional development ,innovation and 

digitalization.Running organizations to nurture reciprocal education between teaching staff and 

educational interaction is  also one of the aims of the association .One of our main missions is to 

promote entrepreneurship and personal development.Our organization also focuses on developing 

some innovative training programmes, modules and tools to support the educational resources. 

Thus, it will have far reaching impacts on the young population of Turkey and all Europe. 

 

DANMAR COMPUTERS 

 

Danmar Computers Company was established on 1 May 2000 as an IT company. The main objectives 

of our activities were and still are trainings and IT system implementations. However, over the years, 

the scope of services provided by Danmar Computers has been regularly extending.In 2001, we 

started cooperation with PTEA Wszechnica in the city of Krosno, on the implementation of 

ministerial projects, within which we trained teachers in primary, middle and secondary schools. 

Since then, Danmar Computers delivers various types of training for teachers. 

 

From 2003, Danmar is an authorized Pearson VUE testing centre and can conduct trainings and 

exams of leading international software vendors. The most popular are CISCO exams.In 2007, 

Danmar Computers joined an international consortium, Concorde, with headquarters in Brussels. 

The consortium’s goal is working for the European society, towards a knowledge-based society. 
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FORMAZİONE E COMUNİONE SOCİETÀ COOPERATİVA SOCİALE ONLU 

The cooperative was founded in 2012 with the aim to promote therespect for fundamental 

freedoms, human rights, politics and economic independence, fair and sustainable development 

and peopleand individuals’ self-determination; it conforms to UN Charter principles, this means itis 

planning to realize initiatives of development cooperation, humanitarian aid, education, training 

and information. It is also inspired by Social Doctrine principles of Catholic Churchand it adhers to 

the spirit enunciated by Economy of Communion principle, with the aim to spread universal 

brotherhood through the pursuit of social rights, subsidiarity and solidarity.The cooperative 

provides the following services:Educational services, Italian literacy and cultural/linguistic 

mediation, social and legal assistance to a community for minors and SPRAR territorial projects. 

 

INSTITUTE OF ENTREPRENEURSHIP DEVELOPMENT 

The Institute of Entrepreneurship Development is a research organization established in 2005, 

focused on the promotion of entrepreneurship for everyone. The organization’s main activity is the 

implementation of projects under some of Europe’s most influential and groundbreaking 

Programmes like the HORIZON 2020 and the ERASMUS+ programmes.Here in the Institute of 

Entrepreneurship Development, we recognize entrepreneurship as a crucial factor for the 

development and cohesion of societies.İED aims at: 

• Promoting Innovation 

• Enhancing the Entrepreneurial Spirit 

• Promoting Entrepreneurial Culture 

• Enhancing the Effectiveness and Viability of Enterprises 

 

To promote entrepreneurship in every way, the organisation develops research and we provide 

innovative, custom-made, realistic solutions that facilitate entrepreneurship and promote 

employment.It invests in innovation on a daily basis and provide viable solutions to challenges 

related to entrepreneurship.Through the successful implementation of multiple EU Projects,the 

organisation is able to get one step closer to our goal of becoming a Center of Excellence in the 

field of Entrepreneurship across Europe. 
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GOVERNORSHIP of ZONGULDAK  

Governorship of Zonguldak is a public body in Zonguldak and the city is the first Province of 

Republic of Turkey, 1924. Our country has 81 province and all of the governorships has been 

working under the hierarchic control of Ministry of Interior. Governorship of Zonguldak, as all 

governorships, is an umbrella organization in Province which has all the responsibility and sanction 

on other public bodies and private sector institutions. Location of Zonguldak is on the Western 

Black Sea of Turkey and Zonguldak is the only city in Turkey which has hard coal reserves. 

Zonguldak Province has been losing its population since 1980’s. Because diversity of sectors are 

weak in the province and this weakness cause worklessness heavily. Beside public investments, 

Governorship of Zonguldak tries to enhance job oppurtunities for people who lives in the province 

thorough national and international grants. Mining and tourism are the most developed sectors of 

Zonguldak.  

1.4 INTELLECTUAL OUTPUTS 

1.4.1 OUTPUT 1 (O1): OPEN ONLINE COURSE  

A multilingual open access course has been developed in order to create an online space as 

connection for project target groups (Educators/professionals working in organizations, 

providing support to migrant populations) and the platform hosts all the digital learning materials 

created during the project and supports the dissemination of project: events, activities, materials 

and results. It aims to equip educators working for organizations with low - skilled young adult 

refugees and asylum seekers in order to support them in promoting social entrepreneurship 

knowledge, abilities and skills. It includes a course, trainer guidelines, evaluation tools and e-

learning platform. The content has been customized for the needs of disadvantaged and sensitive 

social groups. It is available in English, Turkish, Polish, Greek and Italian, free and easily accessible. 

 

1.4.2 OUTPUT 2 (O2): EDUCATIONAL CONTENT  

Educational Content of the open online course has been developed specifically for the target 

group, with a unique and innovative focus on the way participants (migrants and refugees) 

acquire the appropriate social entrepreneurial skills in order to be able to establish their own 

businesses in the areas the relocated since their arrival in partner countries. The educational 

content has been determined through the need analysis done in the preliminary section of the 

project. In this IO an effort is being conducted in order to assist migrants and refugees to learn 
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and develop their own idea on what kind of businesses they would like to be involved in their 

living areas. 

 

1.5 PURPOSE OF THE EDUCATIONAL CONTENT 

The aim of the educational content is to define the framework for preparation of the training 

modules (I-V) on promotion of the Social Entrepreneurship   and to develop the training course 

for the improvement of educators’/facilitators’  competences.  

The objectives of the educational content: 

• present the content, the training plan and the learning outcomes of the training course; 

• introduce the teaching and learning strategies and provisions for implementation; 

• define the assessment strategy; 

• describe the content of the training modules I-V. 

 

 

What’s social entrepreneurship ? 

It is entrepreneurship that has a main goal to address pressing social challenges and meet 

social needs in an innovative way while serving the general interest and common good for 

benefit of community.In a nutshell,social entrepreneurship targets to social impact primarily 

rather than profit maximisation in their effort tor each the most vulnerable groups and to 

contribute to inclusive and sustainable growth. 

Social entrepreneurship is increasingly challenging the traditional idea of doing business just 

for the sake of profit, and social enterprises are developing around the world, even if in 

statistical terms they are still a niche form of business. Social enterprises contribute to helping 

keep those people at risk of social exclusion attached to the labour market through the 

provision of training and work integration activities.  
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Why is social entrepreneurship important? 

 

Social entrepreneurship plays an important role in addressing social,economic,and 

environmental challenges while fostering inclusive growth,shared prosperity ,and Social 

inclusion.Moreover,Social entrepreneurship contributes to job creation,especially at local 

level,as well as to democratic participation and improvement of welfare services delivery. 

 

 

1.6 COURSE LENGHT 

It is intended that this course should be delivered over 120 hours through an online learning 

platform e.g. Moodle. The programme is presented as 12 units under four themes/module 

headings. Each theme/module has 3 units. Each module/theme has an intended session length 

of 30 hours with each unit representing 10 hours of learning. The online programme will be 

complemented by a series of workshops / sessions as appropriate (40 hours). The ratio of the 

course delivery in a blended format depends on the tutor’s assessment of the needs and 

educational attainment level of the learners. The course unit structure facilitates the tutor 

accessing and using materials as appropriate for the learner level and need. The course unit 

structure also facilitates the use of the material by a learner in a self-directed manner. 

 

1.7 COURSE OVERVIEW 

The training topic is presented as 15 units under five themes. Each themed module is designed 

to be available on a stand-alone basis comprising a presentation of content, activities, 

assessment and tools to be used on an individual and group basis depending on mode of access. 

The modules are also integrated with each other to form a cohesive set of competences to 

provide the learner with tools and information to assess and present their own learning as a suite 

of skills and abilities to the prospective employer. It is recommended that users complete each 

unit within a module to ensure completion of the learning outcomes of the module.  

Completion of module outcomes provides the learner with a set of assessments and outputs that 

provide evidence as to the knowledge, skills and attitudes of the learner, building to a portfolio 

of applied knowledge and competence. 
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The total duration of the training course is 51 academic hours* (a. h.), comprising 25 contact a. 

h. (face-to-face meetings) and 26 a. h. for the theoretical and practical e-learning via platform, 

including 4 a. h. for assessment of knowledge and certification. 

The educational content is based on needs analysis implemented  by project partners about the 

existing situation in partner countries related with the development of educators’/facilitators’ 

competences working with low skilled young adults with migrant backgrounds. 

1.8 DEFINING ENTREPRENEURSHIP EDUCATION AND COMPETENCES 
The European Commission sees entrepreneurship as acting upon opportunities and ideas and 

transforming them into value for others, which can be financial, cultural, or social. A coherent 

framework for entrepreneurship education was presented in the Entrepreneurship 2020 Action 

Plan and the Communication on Rethinking Education. As education policies are the competence 

of EU countries, the European Commission acts mainly as a catalyst and a facilitator for the 

promotion of entrepreneurship education. It focuses on the dissemination of information and 

the exchange of best practices among EU countries, and on the development of support tools 

and projects with a high added value at EU level. 

 

The promotion of entrepreneurship is also incorporated in the Europe 2020 Strategy which aims 

to create the conditions for “smart, sustainable, and inclusive growth”. Within that framework, 

the Entrepreneurship 2020 Action Plan sets out a number of actions, under three different action 

pillars: 

 

1. Entrepreneurial education and training; 

2. An environment where entrepreneurs can flourish and grow; 

3. Role models and outreach to specific groups. 

 

The main goal of most entrepreneurship education systems is to develop the entrepreneurial 

competences. Entrepreneurial competences are defined as knowledge, skills and attitudes that 

affect the willingness and ability to perform the entrepreneurial job of new value creation. One 

particular commitment in the Action Plan is to facilitate entrepreneurship among migrants 

already present and residing in the EU based on best practices from Member States. 
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In the context of the European Commission reference framework for entrepreneurship as a 

competence, it is understood as a transversal key competence applicable by individuals and 

groups, including existing organizations, across all spheres of life. It is defined as follows:  

“Entrepreneurship is when you act upon opportunities and ideas and transform them into value 

for others. The value that is created can be financial, cultural, or social” (EntreComp, EC,2016).  

 

The EntreComp (EC,2016) conceptual mode is made up of two main dimensions (table 1): a) the 

3 competences areas that directly mirror the definition of entrepreneurship as the ability to turn 

ideas into action that generate value for someone other than oneself, and b) the 15 competences 

that, together, make up the building blocks of the entrepreneurship as a competence for all 

citizens. Each one is accompanied by a hint or an exhortation to the learner to put the 

competence into practice and a descriptor, which breaks it down into its core aspects. ‘Ideas and 

opportunities’, ‘Resources’ and ‘Into Action’ are the 3 main categories of the conceptual model 

and they have been labeled to stress entrepreneurship competence as the ability to transform 

ideas and opportunities into action by mobilizing resources. These resources can be personal 

(namely, self-awareness and self-efficacy, motivation and perseverance), material (for instance, 

production means and financial resources) or non-material (for instance, specific knowledge, 

skills and attitudes).  
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Table 1 – Entrepreneurial competences according to EntreComp(EC,2016) 
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2. DEVELOPING THE OPEN ONLINE COURSE EDUCATIONAL CONTENT 

2.1. INTRODUCTION  

A needs analysis study was conducted to encourage adults with an immigrant background to start 

social enterprise and create high quality learning opportunities for this purpose prepared within 

the Intellectual Output 2 for Edu4Sent project. The purpose of the needs analysis is to establish 

concrete data and a methodological framework on which to base the future intellectual outputs 

(IO) of this project including O1/OOC (Open Online Course for Social Entrepreneurship)), IO 2 

(Educational Content ), as well as dissemination plans in order to ensure long term exploitation 

and sustainability of this project.  

  

A questionnaire was developed for need analysis to understand and reveal effective ways to 

create high quality learning opportunities to promote social entrepreneurship of adults with 

migrant background. Three content experts who are academicians from Yildiz Technical 

University took part in this phase and prepared a questionnaire in order to understand 

demographic features and current needs of adults with migrant background. Important part of 

the questionnaire development process is the creation of questions that accurately measure the 

opinions, experiences, and behaviors of the target audience. In this respect, in the first phase, 

content experts developed a set of questions based on theories, related literature, and their 

expertise.  In the second phase, when maintaining content validity of the questionnaire, six 

content experts who are researchers, professors, experts from different universities, and a NGO 

(non-profit organization) took part and reviewed the questionnaire in terms of domain clarity 

and content relevance. Necessary edits were performed based on the expert feedbacks and a 

questionnaire with 15 constructs and 61 questions was developed. First part of the questionnaire 

is immigrant profiles and demographic section which includes questions about participants’ 

general characteristics such as age, marriage status, and their socio-economic status etc. The 

second part of the questionnaire includes the following constructs: Entrepreneurship, Business 

Idea/Project Development, Customer Analysis, Investment, Social Entrepreneurship, 

Communication Skills, ICT (Information and Communication Technologies) Skills, Networking, 

Organization Skills, Team Work, Problem Solving, Critical Thinking, Risk Analysis, Legal Procedure, 

Migrant Rights, Culture, Training Attendance. The data were collected from the project partners 

including Turkey, Greece, Italy, and Poland with total number of 611 participants.  
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2.2. IMMIGRANT PROFILES AND DEMOGRAPHICS 

 Table 1. Country of Survey/Interview 

 f % 

Turkey 544 89.0 

Greece 18 2.9 

Italy 23 3.8 

Poland 26 4.3 

Total 611 100.0 

Table 1 shows that project partners participated in the needs analysis with a total of 611 

immigrants. 544 of the participants are from the immigrants in Turkey, 26 are from Poland, 23 

are from Italy and 18 from Greece. 611 participants in total make up the sample of the study. 

Table 2. Marital Status and Gender of Participants 

 Male Female Other Total 

Married 222 (36.3%) 280 (45.8%) 1 (0.2 %) 503 (82.3 %) 

Single 63 (10.3%) 42 (6.8%) 3 (0.5%) 108 (17.7 %) 

Total 285 (46.6 %)  322 (52.6%) 4 (0.7%) 611 (100%) 

Participants were 46,6 % male and 52,6% female (see Table 2). Only four participants stated 

"other" as the gender type. Although the studies show that male entrepreneurs outnumber 

women entrepreneurs, this gap is closing. The gender gap in social enterprises is decreasing. 

When considered in the social dimension, femininity is seen as a feature that emphasizes 

compassionate and nurturing behaviors, sexual equality, environmental awareness, and more 

fluid gender roles. Similar to the pilot study, if women participants would be the majority in 

training groups, this should be considered as a strength because it will bring a female perspective 

to social entrepreneurship. 
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Out of 611 participants in total 503 (82.3%) of them are or were married at a point and 108 

(17.7%) of the participants are single. Marital status is also one of the important variables. The 

entrepreneur's work-life balance is a slightly more complex issue. Entrepreneurs are not subject 

to working hours like an employee in corporate life. While developing the communication skills 

of the entrepreneur, it should be aimed to be persuasive not only to his stakeholders but also to 

his spouse and family from time to time.  

Table 3. Age range of participants 

  f % 

Age 16-20  22 4 

Age 21-30  146 24 

Age 31-40  280 46 

Age 41-50  119 20 

Age 51-60  24 3 

Missing  20 3 

Total  611 100 

    

Demographic profile of the participants (see Table3) shows that participants’ age ranged 

between 16 and 60. In detail, 22 of the respondents are in age range of 16-20 years which meets 

the undergraduate level period and also can be named as the entry level of career. 146 of them 

are between 21-30 years which is the intermediate level of career. The dominant group of the 

sample is between 31-40 years old which can be accepted as a mid-level career. While 119 of the 

participants are aged 41-50, another 24 are aged between 51-60 years. 

Mean age of the participants is 35. Since the average entrepreneurial age is accepted as 40, it 

would be rational to develop content suitable for the participants in the two groups (31-40 and 

41-50) that make up 66% of the sample. Particular focus should be placed on the selection of 

visual designs for distance education and the selection of cases suitable for the related age group. 
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Table 4: Participants’ childbearing status 

  f % 

Yes, I have a children  513 84 

No,I do not have children  98 16 

Total  611 100 

Among the participants, 84 % are parents and 16 % are childless. Family ties and parenthood are 

widely studied subjects in entrepreneurship literature to understand the correlation between the 

responsibilities and entrepreneurial intention. The majority of this sample has a parenthood 

responsibility.  Parental responsibility can make people reluctant to take on new risks. Women 

have more responsibility than men to take care of their children, and therefore may be less willing 

to take risks and compromise their family life for work. 

Table 5. The number of the children of participants 

#  f % 

1  80 13.1 

2  93 15.2 

3  156 25.5 

4  120 19.6 

5  61 10 

More than 5  101 16.5 

Of the 513 participants with children in the dataset, 156 participants who have 3 children are the 

biggest group. Parents with 4 children and more than 5 children are following them. Among the 

participants, 10 % have 5 children and 13,1 % have one child. Being a parent and carrying the 

livelihood responsibilities of children can be an additional concern for the entrepreneur 

candidate. On the other hand, due to the difficulties of finding a job and inequality of opportunity 

in the country where immigrants migrated, they may also want to start a business in order to 

leave a future for their children. 
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Table 6. Number of people with whom the participants live with 

#   f  % 

1  18  2.9 

2  27  4.4 

3  44  7.2 

4  96  15.7 

5  158  25.9 

More than 5  268  43.9 

Table 6 shows that a great number of participants live with 5 people (25.9 %) and more than 5 

people (43.9 %). 18 participants (2.9 %) live with only 1 person. The findings tell that most of the 

immigrants live in crowded conditions. Recent studies show that low-wage workers are most 

likely to live in crowded conditions and this is very prevalent among immigrants (Camarato & 

Zeigler, 2020). The crowded living space will not help entrepreneur candidates. They will need a 

space where they can be quiet and concentrated while studying distance learning, focusing on 

business idea development, or making a phone call to collaborate. For this reason, if the 

opportunities of the participants do not allow, it is recommended to support them in a co-

working space at least at certain stages of the training process. 

Table 7. Participants’ Countries of Origin 

 f % 

Syria 418 68.4 

East Turkistan 37 6.1 

Azerbaijan 20 3.3 

Ukraine 15 2.5 

Iran 10 1.6 

Turkmenistan 9 1.5 

Afghanistan 8 1.3 

Iraq 8 1.3 

Yemen 6 1 

Nigeria 6 1 

Albania 5 0.8 

Gambia 5 0.8 

Egypt 4 0.7 

Somali 4 0.7 

Romania 4 0.7 

Jordan 3 0.5 
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Czechia 3 0.5 

Palestine 3 0.5 

Pakistan 3 0.5 

Uzbekistan 3 0.5 

Mali 3 0.5 

Ghana 2 0.3 

Russia 2 0.3 

Qatar 2 0.3 

Senegal 2 0.3 

Libya 2 0.3 

China 2 0.3 

Kosovo 2 0.3 

Other 13 2.13 

Missing 7 1.1 

Total 611 100.0%  

In terms of interpreting the participant profile, when looking at the distribution of the 

respondents according to their nationalities; 68.4% of the participants were from Syria, 6.1% 

from East Turkistan, 3.3% from Azerbaijan, 2.5% from Ukraine, 1.6% from Iran, 1.5% from 

Turkmenistan. Other countries of origin include Turkey, Albania, Saudi Arabia, Moldova, Algeria, 

Tajikistan, Dagestan, Bangladesh, Georgia, Byelorussia, Honduras, and Guinea. As can be seen, 

the majority of the participants are Syrians. 

When the sample is heterogeneous, all items in the population have different characteristics. 

This makes it difficult to generalize for the sample.  However, as in this study, it can also provide 

convenience in matters such as the choice of teaching language when there is a majority. As a 

matter of fact, in this study, it was suggested as the language of instruction because it is known 

at a high rate of 68.4%. 
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Table 8. Education Level of Participants 

  f % 

I am illiterate  63 10.3 

Primary School  104 17.0 

Secondary School  178 29.1 

High School  150 24.5 

University  116 19.0 

Total  611 100.0 

Regarding the education level of the participants, 10.3% were illiterate, 17% graduated from 

primary school, 29.1% from secondary school, and 24.5% were high school graduates (see Table 

8). Finally, 19% had a university degree. Educational level range varied from illiterate to 

undergraduate. There is no master’s degree holder among the 611 participants. Since social 

entrepreneurship education will continue online, it has become necessary to exclude the 

illiterate group from education. Considering the preparedness required for social 

entrepreneurship education, it seems appropriate to choose the participants from high school 

and university graduates. 

Table 9. Mother Tongue of Participants 

 f % 

Arabic 396 64.8 

Uighur 33 5.4 

Turkmen 27 4.4 

Turkish 26 4.3 

Azerbaijani 21 3.4 

Kurdish 18 2.9 

Ukrainian 15 2.5 

Persian 14 2.3 

Uzbek 9 1.5 

English 8 1.3 

Albanian 4 0.7 

Romanian 4 0.7 

Other 36 5.9 

Total 611 100 
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The mother tongue of a large number of participants is Arabic (36 %), following Uighur (5.4 %), 

Turkmen (4.4 %), and Turkish (4.3%). On the other hand, there were various languages that were 

stated as mother tongue including Azerbaijani, Kurdish, Ukrainian, Persian, Uzbek, English, 

Albanian, and Romanian (see Table 9). The other category (5.9 %) includes languages that have 

frequencies less than 4, with the total frequency of 36.  

Table 10. Languages known by participants 

 f % 

Arabic 341 60.8% 

English 56 10% 

Turkmen 44 7.8% 

Italian 22 3.9% 

Polish 20 3.6% 

Uzbek 17 3% 

Turkish 17 3% 

Russian 16 2.9% 

Ukrainian 14 2.5% 

Persian 13 2.3% 

Azerbaijani 1 0.2% 

The languages known by participants are crucial for creating online learning environments. One 

of the main purposes of this project is to create an online learning platform that many 

entrepreneurs might benefit from. In this respect, it is inevitable to design and develop the 

platform in accordance with the most spoken language in order to reach out to as many 

immigrants as possible. Table 11 shows that Arabic (60.8 %), English (10%), and Turkmen (7.8%) 

are prevalent languages known by participants.  

Table 11. Participants’ Level of Language in the Country of Migration 

 None Beginner level Intermediate Level Advanced Level 

Reading 144 (23.6%) 129 (21.1%) 218 (35.7%) 116 (19%) 

Writing 180 (29.5%) 127 (20.8%) 198 (32.4%) 103 (16.9%) 

Speaking 79 (12.9%) 135 (22.1%) 246 (40.3%) 147 (24.1%) 

Listening 61 (10%) 114 (18.7%) 245 (40.1%) 187 (30.6%) 
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In order to determine to what extent they can use the mother tongue of the country they 

migrated to, four questions were asked to the participants to evaluate themselves in reading, 

writing, speaking and listening skills (see Table 11). It can be seen that speaking and listening skills 

are higher and reading and writing skills are lower at all-beginner, intermediate, advanced- levels. 

Since speaking and listening skills may also improve during informal communication, it can 

progress faster than the literacy skills that need to be developed with formal education. It is 

found that 24.1% had advanced speaking knowledge and 30.6% had advanced understanding. 

The rate of participants who stated their literacy level as none in their survey responses is highest 

especially in writing skills with a percentage of 29.5%. The rate of participants who stated that 

they do not have listening and speaking skills are 10% and 12.9%, respectively.  

As stated in the previous dimension, in order to reach as many immigrants as possible, the 

platform should be designed and developed in accordance with the most spoken language. 

According to the needs analysis findings, since Arabic speakers are predominant, the content of 

the training should be prepared in Arabic. In addition, they should be asked to improve in the 

language of the country they migrated to. One of the prerequisites for progress in education 

should be learning the language of the country of immigration. Both for continuing the courses 

and starting up a business in the country of migration, it’s a prerequisite to gain literacy skills in 

the language of the migrated country. Language knowledge will also facilitate and speed up 

cultural adaptation and environmental analysis. 

In the selection of the participants, those who mark none and beginner level may be eliminated, 

or they may be offered to complete their language skills before participating in social 

entrepreneurship training. 

Table 12. Participants’ Working Experience in their own country and Working Experience in the 
Country of Migration 

 
 

Working Experience in the Country of 
Migration 

  Yes No Total 

Working Experience 

in their own country 

Yes 222 (36.3%) 280 (45.8%) 502 (82.1%) 

No 63 (10.31%) 42 (6.8%) 105 (17.11%) 

Total 
285 (46.61%) 322 (52.6 

%) 
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Table 12 shows that 222 (36.3%) participants have working experience in both their own country 

and the country of migration. 280 (45.8%) participants, on the other hand, have no working 

experience in the country of migration, although they had working experience in their own 

country. 63 (10,31 %) participants had the opportunity to work in the country of migration, 

although they had no working experience in their own country. These findings show that almost 

half of the participants (52.6 %) do not have working experience in the country of migration, 

although most of them had the opportunity to work at some point in their own country (82.1 %). 

This finding suggests employment difficulties and inequality of opportunity experienced by 

immigrants. It is also possible that they avoid sharing current business information, perhaps 

because they are illegally employed.  

Whether before or after migration, business experience is valuable to an entrepreneur candidate. 

Participants with working experience can make more inferences from course contents, examples 

and case discussions. Therefore, they can benefit more by associating real life with theory. Since 

the distance education will be provided within the project, the past work experience of the 

participants makes a significant difference. Groups can be mixed to create variety, especially in 

teamwork. 

Table 13. Currently Working in the Country of Migration 

  f % 

Yes, I am currently working  277 45.3 

No, I am not working  334 54.7 

Total  611 100.0 

    

Among the demographic questions, the reason for asking current working information is to 

understand whether the participant has already entered the working system in the country of 

immigration. Familiarity with working life helps to understand environmental conditions, to 

recognize needs and to come up with business ideas. Table 13 shows that 277 participants 

(45.3%) are currently working in the country of migration. On the other hand, 334 (54.7 %) 

participants are not working.  
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Table 14. The jobs that participants have worked so far 

 f % 

Textile worker 95 22.80% 

Houseworker 74 17.80% 

Tradesman 49 11.80% 

Construction Worker 30 7.20% 

Restaurant Worker (Waiter, etc.) 29 7.00% 

Farmer 22 5.30% 

Furniture Dealer 18 4.30% 

Tourism Worker 14 3.40% 

Sales Person 12 2.90% 

Animal husbandry 11 2.60% 

Leather worker 11 2.60% 

Community Health Worker 10 2.40% 

Machine installation and repair 8 1.90% 

Plumber 8 1.90% 

Metal industry worker 5 1.20% 

Fishing Industry 4 1.00% 

Rubber and plastic manufacturing 4 1.00% 

Transport worker 3 0.70% 

Jeweler 2 0.50% 

Coal and Petroleum products worker 2 0.50% 

Call center worker 2 0.50% 

Tobacco products worker 1 0.20% 

Publication/Ozalid 1 0.20% 

Military Personnel 1 0.20% 

Total 416 100.0%  

Table 14 shows that participants have had various job experiences and they mostly worked as a 

textile worker (22.80%), houseworker (17.80%), tradesman (11.80%), construction worker 

(7.20%) and restaurant worker (7.00%) at some point in their lives.  Moreover, the number of 

people who worked as a transport worker, jeweler, coal and petroleum products worker, call 

center worker, tobacco products worker, publication/ozalid, and military personnel was less than 

1% of the sample which shows that these kinds of business lines were either not preferred by 

participants or promoted. 
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Table 15. Areas that participants want to establish business in the country of migration 

 f % 

Trade 76 21.50% 

Textile  76 21.50% 

Catering 36 10.20% 

Tourism  36 10.20% 

Construction Industry 23 6.50% 

Community Health  16 4.50% 

Furniture  15 4.20% 

Animal husbandry 12 3.40% 

Safety Industry 11 3.10% 

Leather trade 9 2.50% 

Machine installation and repair 8 2.30% 

Jewelry 7 2.00% 

Fishing Industry 5 1.40% 

Beverage Manufacturing 4 1.10% 

Rubber and plastic manufacturing 4 1.10% 

Metal industry  4 1.10% 

Transportation 4 1.10% 

Coal and Petroleum Industry 3 0.80% 

Tobacco products manufacturing 2 0.60% 

Publication/Ozalid 2 0.60% 

Total 353 100.0% 

   

The sectoral classification used in the question to determine the sector in which the participants 

want to establish a business was adapted from the NACE codes. “NACE”, a coding system, is a 

reference source for the purpose of producing and disseminating statistics on economic activities 

in Europe. It is also an important tool in terms of world-class comparison.  

As shown in the table, the sectors in which the participants would most like to start a business 

are the Trade and Textile sectors. Each represents about 21.5% of the sample. 10.20% of the 

sample would like to establish a business in the catering sector and 10.20% in the tourism sector. 

Construction sector follows them with a 6.50% share. 
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Some areas such as Public Health, Animal Husbandry, Security Worker, Publishing that can 

provide more widespread benefit in the general society and can be associated with social 

entrepreneurship projects are preferred at relatively lower rates. According to the 

aforementioned order, the demand to enter the sector is 4.50%, 3.40%, 3.10%, and 0.60%. 

Except for textiles, three of the first four sectors in the ranking (trade, catering, tourism) are in 

the service sector. Compared to the manufacturing industry, it can be predicted that the 

participants will need more advanced language, communication and social skills in order to 

establish and maintain a business in the service sector.  

In addition to the past experience of the participant, it is also important which sectors of the 

country where immigrants are located are saturated, which sector has entry barriers and which 

sectors are still growing. During the training, participants can also be directed to sectors that 

need start-ups or are supported by local governments. 

 

Table 16. Monthly Income of Participants 

 f % 

0-999 TL 71 11.6 

1000-2000 TL 202 33.1 

2001-3000 TL 162 26.5 

3001 and above TL 53 8.7 

0-999 EUR 50 8.2 

1000-2000 EUR 15 2.5 

2001-3000 EUR 5 .8 

3001 and above EUR 8 1.3 

Total 566 92.6 

   

The question of monthly income was optional, and findings should be interpreted carefully. 

Although the questionnaire was anonymous, participants might not feel confident to share their 

income. Two units of currency (Turkish lira and Euro) were used (see Table 16).  A total of 566 

participants replied to this question. Participants in Turkey mostly stated that their monthly 

income is between 1000-2000 TL (33.1%) and 2001-3000 TL (26.5 %). Participants from other 

countries mostly stated that their monthly income is between 0-999 EUR (8.2 %). Findings show 

that the percentage of those who earn more than 3001 TL (8.7 %) and 3001 EUR (1.3%) is 

considerably low.  
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In general, participants are not likely to start their businesses using their own equity. Therefore, 

participants should be provided with information on access to investors and incentives. 

2.3. FINDINGS OF NEED ANALYSIS FOR ENTREPRENEURSHIP/ SOCIAL ENTREPRENEURSHIP 

TRAINING 

 

Figure 1. Participants’ Knowledge Level of Entrepreneurship 

When we examine the findings in Figure 1, it is seen that 28% of the participants have had 

“Entrepreneurship” experience before; It is observed that around 63% of the participants have 

no experience. In addition, 54% of them do not have information about the process of 

establishing a business in their country of immigration. Findings show that 53% of immigrants 

have a "business idea" in their minds or have had at a point. However, only 28% were able to 

implement a business idea and bring it to the sales stage. Contrary to what is often thought, 

entrepreneurship is a disciplined effort to implement ideas rather than find ideas. It is 

recommended to develop this disciplined effort gradually during the online education to create 

a business plan. 

It is an indication that new business ideas can be developed for immigrants who do not have a 

business idea with the cooperation efforts and group synergy to be established in the classroom 

during the training. These findings reveal that the behaviors stated in the graphs below should 

be acquired in the education to be given to immigrants who want to start a business in the 

country they migrated to. 
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Are you an entrepreneurial person?
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personality?

 When you were a kid or a teenager, did you sell something
to your friends?

Have you had any business ideas before?

Have you ever conducted your business idea and put it into
the sales phase?

  Do you know what you need to do to market your goods
or services in the country of migration?

Entrepreneurship

Partially (f, %) No (f, %) Yes (f, %)
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It would also be useful to provide content on the key elements of the entrepreneurship 

ecosystem in the immigration country. Especially entrepreneurs in social enterprises, non-

governmental organizations, investors, economic development officials, local government sites, 

academicians working in the field, technology transfer offices and Social Innovation Applied 

Research Centers established in universities can be counted as elements of the ecosystem. 

 

Figure 2. Participants’ Knowledge Level of Idea Development 

One dimension in the needs analysis was on idea creation and development (see Figure 2). 36% 

of the participants responded positively to whether they knew the business idea development 

stages or not. It was determined that the remaining 64% (43% who did not know and 21% who 

partially knew) needed training in developing ideas. Questions about product development 

suitable for customers' preference and awareness of business opportunities with financial 

returns were asked to measure the opportunity awareness of the participants. Approximately 

40% of the participants stated the awareness of the participants and 40% of the participants gave 

negative answers to both questions. One of the most significant findings in this dimension is that 

64% of the participants do not have information about preparing a business plan. For this reason, 

in the content of the training, the content of preparing and presenting business plans should be 
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Do you know the stages of creating a business idea?

Do you consider developing products that the customer
can prefer?

Do you consider developing and transforming your
current business?

Do you look for innovative ways to do business instead
of the usual ways?

Have you prepared a business plan before?

Project Idea Development

Partially (f, %) No (f, %) Yes (f, %)



                
____________________________________________________________________________________________                                                                                                                                                                                                                               

30 

 

handled in detail. Even if the participants have previous knowledge or experience far or less, it 

seems more appropriate to prepare the training contents jointly for everyone, as they are in the 

new country, new culture, and new legal regulations. 

While developing ideas for social enterprises, it is considered that they will have no difficulty in 

recognizing social and environmental problems and finding remedial and/or incremental 

solutions since the participant group will consist of migrants. While developing ideas for social 

enterprises, it is considered that the participants will have no difficulty in recognizing social and 

environmental problems since they will be made up of a disadvantaged group of society, 

immigrants. Nevertheless, in this process, focus group discussions can be held to prevent the 

ideas from getting too messy. 

 

Figure 3. Participants’ Knowledge Level of Customer Analysis 

Findings in Figure 3 show that nearly 50% of the participants do not have knowledge about "how 

to conduct customer research and market research". It is seen that 50% of the participants stated 

that they are partially or completely knowledgeable about this issue. Consumer research and 

market segmentation are among the priority issues of idea generation. It is necessary to give this 

content to all participants, with or without prior knowledge. 
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Figure 4. Participants’ Knowledge Level of Investment 

Findings in Figure 4 show that two thirds of the participants do not have information about "The 

channels that can access finance to start a business (68%)” and "save money to implement the 

business idea (60%)”. The rate of the participants who stated that they have knowledge to access 

finance to start a business is very low (14%). This finding reveals the need for immigrants to gain 

knowledge and skills on these issues in trainings designed for immigrants. It should be noted that 

the rate of immigrants who do not have money to start a business is at least 60%. 

When the entrepreneur needs external financial support, it is important to reach the 

stakeholders in the Ecosystem. Debt capital providers (banks, credit institutions), venture 

capitalists (VC) and business angels in their region may support entrepreneurs. The content 

should include the information of these stakeholders or guide the participants to the research. 
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Figure 5. Participants’ Knowledge Level of Social Entrepreneurship 

As in the findings of the other figures, in figure 5, the rates of participants to positively respond to the items related to social 

entrepreneurship are very low. With the highest rate, we can list the items that the participants stated “not to have information” as 

follows:  

• Have experience in preparing a business model (76%) 

• Knowing the channels to finance SE (69%) 

• Knowing the concept of Social Innovation (64%) 

• Knowing the business model (63%) 

• Knowing the legal procedures (56%)  
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These findings provide information on what skills immigrants should be taught about social 

entrepreneurship in a curriculum designed for immigrants. 

 

 

Figure 6. Participants’ Communication Skills 

In Figure 6, there are findings that reveal the communication skills of the participants. When the 

findings are analyzed proportionally from the most intense need to the lowest, the needs appears 

as: 

1. Knowing where to put hands while talking with someone (61%) 

2. Clearly writing down ideas (39%) 

3. Creating an impressive idea and get others to embraced (34%) 

4. Expressing the problem verbally (21%) 

These findings provide information on what skills immigrants should be taught about social 

entrepreneurship in a curriculum designed for immigrants. 

An entrepreneur should be able to express her/his ideas freely, write a business plan, and make 

a presentation to investors. Like any good manager, she/he should spend most of her/his time 

communicating with her/his stakeholders. Using social skills as well as technical and conceptual 

skills is vital. Openness to conversations is associated with a higher chance of becoming an 

entrepreneur. So that improving communication skills will be crucial for the social 

entrepreneurship candidates. 
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Figure 7. Participants’ ICT Literacy Skills 

As seen in Figure 7, information and communications technology literacy skills of the participants 

can be accepted as moderate to high. The highest rate of ICT use is internet searching with the 

rate of 71%. Participants using smartphones and apps are 67% of the sample. Finally, the rate of 

the participants who can type on mobile phones or computers is (59%).  

According to these findings, at least half of the target group may manage to follow the online 

instructions and most of them can provide information via ICT instruments. Still ICT literacy skills 

should be taught to immigrants. It would be appropriate to include application innovation issues 

and business model development especially based on mobile apps. 

 

 
Figure 8. Participants’ Networking Skills 
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In order to understand if participants are sufficient enough to do networking, two questions were 

asked. As shown in Figure 8, the rate of participants who can connect with people/institutions 

through social media is 51%. And asking for help or support on social media is even lower with a 

percentage of 36%. Skills for building and maintaining networks should be added to the 

curriculum for social entrepreneurship training to be given to migrants. Networking and 

maintaining skills should be added to the curriculum for social entrepreneurship training for 

immigrants. With social networking support (professional groups, community organizations, 

social groups and / or close friends) in emerging markets where resources are scarce, 

entrepreneurs can survive and thrive. 

 

 
Figure 9. Participants’ Organization Skills 

Another dimension of needs analysis is organizational skill (see Figure 9). Organizational skills are 

a skill set that enables individuals to organize their thoughts, time and tasks in an orderly manner. 

Organization is a process in which connections should be established between task and task, task 

and human, and between human and human. The findings show that 53% of immigrants know 

how to draw up a plan to organize an event. Besides, %48 of the participants knows what need 

to be done to complete a project or report on time. Still nearly %30 of the sample defines their 

lack of organizational skills and %20 choose “partially” which shows insufficiency. 
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Figure 10. Participants’ Team-work Experiences 
 
To figure out the team-work experience of the participants two questions were asked. The 

findings in Figure 10, it is seen that 45% of the participants do not have had any “teamwork” 

experience before; It is also observed that around 37% of the participants do not know anything 

about teamwork requirements. These findings show us that nearly half of the participants have 

had no experience and knowledge of team work.  

Developing the ability to work in a team is one of the priority issues in entrepreneurship training. 

Of course, there are and will be entrepreneurs who set up their company alone. However, today 

it is believed in the benefit of diversity. A team of partners with different educational 

backgrounds and skills increases the survival probability of the venture. Because it is thought that 

only one person will have difficulty dealing with every aspect of the work. 

In addition, as the rate of change in the environment has increased, it has become difficult for an 

entrepreneur to follow all the changes inside and outside the company. It is observed that 

investors frequently reject one-person applications and support team projects during the 

selection phase. 

Social enterprise education of the immigrant group should be taught how to take advantage of 

collective effort, not individual competition. Participants should be introduced to business games 

where they can complement their weaknesses with the strengths of their teammates. It would 

be appropriate to adapt methods such as brainstorming, Six Thinking Hats, Insight Game 

according to the group and the environment. 
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Figure 11. Participants’ Problem-solving Skills 

Participants were asked to rate their problem-solving skills on a three-point scale (yes, partially, 

no).  Related with the question “Can you solve problems by intervening when there are 

disagreements between people?”, 48% of the participants indicated their approval. 23% of them 

indicated no, and 29% of them indicated partially (see Figure 11). Even the percentages change, 

the ratio of positive, negative and moderate answers didn’t change at the other problem solving 

skills. Using initiative, solving problems without time loss and solving social problems are 

approved by nearly half of the sample.  

 

 

Figure 12. Participants’ Critical Thinking Skills 
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When we examine the findings in Figure 12, we see that half of the participants do not have 

critical thinking skills and they need training on this subject. Although it is easier to reach 

information today, it is very important for the entrepreneur to reach the necessary information 

among a stack of information and to check the accuracy of the information in the age of 

disinformation. The desired skepticism makes it possible to question one's own opinions and to 

make double proof by taking the opinions of others. Individuals who question what they 

encounter can act proactively and identify problems in advance. 

 

 

Figure 13. Participants’ Risk Analysis Skills 

Risk analysis skills are very important for individuals who will start their own business. When we 

examine the findings in Figure 13, it is understood that half of the participants need training on 

risk-analysis strategies. 

As mentioned before, 68.4% of the participants are Syrians. According to the cultural dimensions 

study of Hofstede, the Syrian people have a high preference for avoiding uncertainty with a high 

score of 60 in this dimension. It is related to the way society copes with the reality that the future 

will never be known. 

Countries that exhibit High Uncertainty Avoidance are intolerant of unorthodox behavior and 

ideas. Time is money, people have an inner drive to engage and work hard. Innovation can be 

resisted. Especially the last one is not desirable for the entrepreneur candidate. During the 

training, general patterns should be tried to be stretched. You can start with trust building games 

for groupmates and continue with simulation games to minimize the risks 

(https://www.hofstede-insights.com/country/syria/). 
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Figure 14. Participants’ Knowledge of Legal Procedure 

From the findings of Figure 14 we found that the percentage of participants with legal procedure 

know-how is around 28% of the sample.  We have seen that respectively: 

• taxation responsibilities are known by 26%,  

• basic accounting known by 24%,  

• business founding procedures in the country of migration are known by 30% and  

• business types are known by 32% of the sample. 

It is far less than the percentages for other types of knowledge. As an average, nearly 53% of the 

sample indicated their deficiency in the legal procedures which is crucial for an entrepreneur. 

Legal issues related to company formation, such as how to find the right legal structure for your 

entity or split equity between team members are important decisions and uncertainty can cause 

trouble later on.  

It is not easy even for business people to be informed in a short time in legal processes and to 

follow legal regulations. For this reason, it is common to seek legal advice. During the training, it 

will be sufficient to give basic information about the business forming stages and business types. 
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Do you know the tax responsibilities of the
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Legal Procedure

Partially (f, %) No (f, %) Yes (f, %)
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Figure 15. Participants’ Knowledge of Migrant Rights 

It is very difficult for immigrants to establish a business in that country without knowing what 

their rights are in the country where they live. From figure 15, It is understood that approximately 

50% of the participants do not know their legal rights as immigrants, their rights to establish a 

business and the organizations where they can receive certified training. 

Since it is not possible for them to establish a business without being informed about these 

issues, these contents must be included in the trainings. 

 

 

Figure 16. Participants’ Knowledge of the Culture of the Country They Migrated 
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Do you know your rights to “start a business” as a 
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increase your skills as a migrant?

Migrant Rights

Partially (f, %) No (f, %) Yes (f, %)
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and the country you migrate to
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Do you interact with people in the country you
migrate (Turkey/Greece/Italy/Poland)?

Culture

Partially (f, %) No (f, %) Yes (f, %)
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In the cultural dimension, four questions were asked about the interactions of immigrants with 

the people of the country they migrated to, similarities and differences with their own culture, 

whether they have difficulties due to cultural differences, and their acquaintance with the culture 

(see Figure 16). 

It is an important finding that only 29% of the participants experience difficulties based on 

cultural differences, and 44% of the participants do not indicate such a difficulty. It is promising 

for them to adapt to the socio-cultural environment they have recently entered and to engage in 

social enterprise. The low rate indicates that it is sufficient to briefly mention this issue in training 

program. Homework may involve collecting data about culture in dimensions of their choice. If 

movies on social issues are watched and discussed as homework or mini quizzes are made, the 

culture of the immigrated country will be better known. 

 

 
Figure 17. Participants’ Willingness to Participate in Social Entrepreneurship and 

Entrepreneurship Training 

 

In Figure 17, the findings for training attendance show that 37% of the participants do not want 

to receive a social entrepreneurship training. In a similar vein, 36% of the participants do not 

want to receive an entrepreneurship training either. On the other hand, 63% of the participants 

want to receive an entrepreneurship training for starting their own business and 62% of them 

want to receive a social entrepreneurship training.  Providing the social entrepreneurship training 

only for the immigrants willing to attend looks like a better option for the effectiveness of the 

training. The willingness of the attendants can also be related with the entrepreneurial intention 
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which is accepted as a previous and determinant element towards performing entrepreneurial 

behaviors.  

2.2 Recommendations 
It must be admitted that immigrants are one of the disadvantaged groups in the social structure 

of the country they migrate to. It seems paradoxical to expect immigrants, who are already 

experiencing economic and socio-cultural problems, to take a social initiative. The aim here is 

creating a proactive migrant initiative that does not expect the solution of their problems from 

others and finds their own solutions by increasing their awareness. 

All these findings show that the data collected from 611 immigrants, including Turkey, Greece, 

Italy, and Poland, need a well-planned training in order to become entrepreneurs and social 

entrepreneurs in the country they migrated to and to participate in studies in this field.  

Based on the findings obtained from the collected data, we propose to develop the skills of 

immigrants in the following areas in a training program designed to develop entrepreneurship 

and social entrepreneurship skills. 

 

2.2.1. CONCERNING THE TARGET GROUP  

1. Since the decision to become an entrepreneur is considered as voluntary and conscious, 

social entrepreneurship education is recommended to be given only to the immigrants 

with entrepreneurial intention. 

2. The average entrepreneurial age is accepted as 40. So that the two groups (31-40 and 41-

50) that make up 66% of the sample should better be prioritized to attend the training.   

3. Social entrepreneurship education will continue online, so it seems appropriate to choose 

the participants from high school and university graduates. The illiterate group should be 

eliminated.  

4. The findings show that approximately 20% of the participants' ICT skills are not sufficient 

to maintain an online training. Therefore, participants in need should be identified. 

5. Participants with working experience can benefit more by associating real life with theory. 

They should better be prioritized to attend the training.  
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2.2.2. CONCERNING THE TRAINING  

1. In order to reach out to as many immigrants as possible, it is crucial to design and develop 

the platform in accordance with the most spoken languages, Arabic and English in this 

case.  

2. In addition, they should be asked to improve in the language of the country they migrated 

to. One of the prerequisites for progress in education should be learning the language of 

the country of immigration. 

3. If the physical facilities of the participants do not allow for effective learning, it is 

recommended to provide them with co-working space at least at certain stages of the 

training process. 

4. Due to the difficulties of finding a job and inequality of opportunity in the country of 

immigration, they may want to start a business in order to leave a future for their children. 

Try to understand their motive for entrepreneurship. 

5. Even if the participants have previous knowledge or experience far or less, it seems more 

appropriate to prepare the training contents jointly for everyone, as they are in the new 

country, new culture, and new legal regulations. 

 

2.2.3 CONCERNING THE CONTENT 

1. Each factor in the needs analysis corresponds to the subjects that should be given in 

entrepreneurship education. If the subject titles need to be enriched, the questions under 

the factors will be suggestive. The proposed dimensions of entrepreneurship education 

are given below; 

a. Entrepreneurship 

b. Business Idea/Project Development 

c. Customer Analysis, 

d. Investment 

e. Social Entrepreneurship 

f. Communication Skills 

g. ICT (Information and Communication Technologies) 

h. Networking 

i. Organization Skills 



         
                

                                                                                                                                                                                                                                                                                  

 

44 

j. Team Work 

k. Problem Solving 

l. Critical Thinking 

m. Risk Analysis 

n. Legal Procedure, 

o. Migrant Rights 

p. Culture 

 

 

2. Entrepreneurship is a disciplined effort to implement ideas rather than find ideas. It is 

recommended to develop this disciplined effort gradually during the online education to 

create a business plan. 

 

3. It is important to raise awareness of opportunity in participants. The most important 

starting steps of the entrepreneurship process will be to teach market research in the 

sector they want to start a venture and teach them the methods they can use to measure 

customer needs. 

4. Introduction of the entrepreneurship ecosystem in the immigration country is necessary. 

Non-governmental organizations, investors, economic development officials, local 

government sites, academicians working in the field, technology transfer offices and 

Social Innovation Applied Research Centers established in universities and  Entrepreneurs 

with prior experience particularly in social enterprises can be counted as elements of the 

ecosystem. 

5. When the entrepreneur needs external financial support, it is important to reach the 

stakeholders in the Ecosystem. Debt capital providers (banks, credit institutions), venture 

capitalists (VC) and business angels in their region may support entrepreneurs. The 

content should include the information of these stakeholders or guide the participants to 

the research. 

6. Basic managerial skills can also be added to the content, as the immigrant will not be able 

to afford to employ a professional manager for a while after starting a business. 

2.2.4. CONCERNING SOCIAL ENTREPRENEURSHIP CONTENT 

1. Goals in social entrepreneurship training;  

a. Having experience in preparing a business model 

b. Knowing the channels to finance SE 

c. Knowing the concept of Social Innovation  

d. Knowing the business model  
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e. Knowing the legal procedures 

2. Since the group of participants will consist of immigrants, it is thought that they will not 

have difficulty in recognizing social and environmental problems and finding remedial 

solutions and / or developing incremental innovations on current solutions. 

3. It would not be surprising that business ideas for need-based entrepreneurship, not 

innovation-based entrepreneurship, came out of this group. Nevertheless, briefly 

including innovation issues in the content will broaden the horizons of the participants. It 

is recommended to include especially product and service innovation, eco-innovation, 

social-innovation, and incremental innovation subjects in the curriculum. 

4. The info of non-governmental organizations that focus especially on immigrant studies 

and entrepreneurship should be shared, and if possible, their representatives should be 

invited to the lecture. 

 

2.2.5. CONCERNING TRAINING METHODS 

1. In the findings regarding the ICT usage rates of the target audience, it was seen that 71% 

of the participants were able to conduct internet research. Participants using 

smartphones and applications make up 67% of the sample. These are promising rates for 

adding some challenging activities that improve ICT levels in distance education. 

Nowadays, startup ideas based on business model innovation or application innovation, 

with a relatively low budget and a small number of employees, may seem more fortunate 

in terms of funding. 

2. The immigrant group should be shown how to benefit from collective effort, not 

individual competition. Teamwork can be beneficial in which participants can 

complement their weaknesses with the strengths of their teammates. Although business 

games based on teamwork give more effective results with the participation of all senses 

in face-to-face education, it is also possible to adapt them to distance education. 

However, it should not be forgotten that a longer time should be allocated for teamwork 

in case of possible communication breakdowns and coordination problems.  

3. Methods such as brainstorming, six thinking hats, insight game, role playing will help them 

to develop their empathy and perspective, and to be more creative. 

4. Another very effective method used in entrepreneurship education is simulations. 

Although it has an entertainment component, simulations allow the entrepreneur 

candidate to take risks and test their decision without financial loss. Since simulation 

preparation is very costly and laborious, marketing or entrepreneurship simulation games 

prepared for educational purposes can be purchased if the possibilities allow. 
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5. Mentoring is also widely used in entrepreneurship training. During the distance 

education, synchronized mentoring support can be requested from experienced actors of 

the entrepreneurship ecosystem. If not possible, desynchronized materials such as 

recorded videos can be preferred. 

While designing a learning environment for a certain group to promote them in gaining targeted 

behaviours, the following features must be taken into account:  

1. Considering the basic personal characteristics of the learners regarding intended 

education 

2. Considering the learners' pre-cognitive input behaviors / experiences related to the 

intended behaviors. 

3. Using learning by doing approach through learning experiences rather than transferring 

information in order to make learners able to gain targeted behaviours. 

4. We hope that the recommendations based on the analyses presented in this report, will 

shed a light on the training program that will be designed to improve the 

entrepreneurship and social entrepreneurship skills of immigrants. 

We thank the partner countries, Greece, Poland and Italy, for helping in the data collection 

process.  
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3.EDU4SENT Methodology 

3.1 Introduction 

Because of COVID-19, blended learning is becoming a new normal in all kinds of learning 

methods,also including non formal and informal learning. Blended learning has been around for 

a while and is the combination of traditional face-to-face instruction with aspects of online 

instruction all while students are in the classroom with the teacher. Blended learning strives to 

provide students the best of both face-to-face and online learning experiences. Blended 

classrooms include face-to-face instruction techniques such as direct instruction or lecture, group 

discussions, and small-group work while also using technology to provide in-class online learning 

that students can do at home provided they have access to necessary technology. Educators also 

need to be increasingly knowledgeable about how to engender authentic and meaningful 

learning so that students are engaged in inquiry and learning in ways demanded by the 

complexities of modern life (Darling-Hammond et al. 2019). These are also pedagogies to be 

developed. The 2018 TALIS surveys found that fewer than 60% of teachers reported giving tasks 

that require students to think critically, just under half have students work in small groups to 

come up with a solution or let students solve complex tasks, only one third give students tasks 

for which there is no obvious solution. And fewer the 30% give students extended project work 

(OECD 2019). 

 

Adults, unlike children and teenagers, are significantly more complicated persons who must 

combine a variety of duties with the demands of learning. As a result of their responsibilities, 

people face obstacles that prevent them from learning. Corporate learning is difficult for many 

firms due to a lack of funds, time, and opportunities, to name a few. 

To come up with an effective learning model, professionals in the e-learning space must tread 
carefully on how to impart information in a meaningful way. But before doing so, it is essential 
to understand the motivations that drive adults to pursue an education in a nontraditional 
setting. This is where adult learning theory comes into play, a concept that explains the 
differences in learning approaches between children and adults. There are three major 
characteristics that define adult learning: learner-centeredness, self-directed learning, and a 
humanist philosophy. Learner centeredness is the principle that refers to how the learner’s needs 
and wants are central to the process of teaching, while self-directed learning touches on the 
responsibility and involvement of learners in their education (“Invariable structure,” 2001). 
 
 
 
When creating your training courses, it is important to keep the Adult Learning Theory at the 
focus of your design. Andragogy is fundamentally based on self-directed and independent 

https://www.tandfonline.com/doi/full/10.1080/02619768.2020.1816961?casa_token=iofO0zBsInMAAAAA%3ATcqQK3M9qqFYAtBMk8qAjkR2XN6vrQWIYRz1j7w3hAO9fUdPr3WGCZvioOtH8oyVGpNvl8w9zox1
https://www.tandfonline.com/doi/full/10.1080/02619768.2020.1816961?casa_token=iofO0zBsInMAAAAA%3ATcqQK3M9qqFYAtBMk8qAjkR2XN6vrQWIYRz1j7w3hAO9fUdPr3WGCZvioOtH8oyVGpNvl8w9zox1
http://roundtablelearning.com/adult-learning-theory-principles-and-assumptions/
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learning. Applications of the theory in conjunction with designing training courses will rely heavily 
on autonomy, collaboration, enablement, self-direction and example. 

• Training should be structured like a workshop, with participants being given material and 
encouraged to study and discuss it with one another. Training leaders should act as 
facilitators and follow the one-third rule: one-third of the course should be lecture, and 
the rest should be active. 

• Collaborate with your staff before creating training modules. Involve children in 
discussions about how they want to learn by asking them what they want to learn. Include 
employees in the evaluation process as well, and solicit their input on the training. 

• Allow your staff the liberty and freedom to complete mandated training whenever and 
wherever they want. This is made exceedingly simple with eLearning modules, which may 
provide employees with the necessary knowledge while allowing them to learn at their 
own pace. 

• Create training that allows adults to actively problem-solve and define personal learning 
objectives, as adults prefer self-directed learning. Adult learners will be both engaged and 
challenged by this type of information. 

 
 

 

 

The blended approach is a good option when it is not possible to assure continued access to adult 

education, however the type of adult education provided needs to be adapted and 

customised to the learner. One size does not fit all.  

The blended approach may not be the best option for some public target. For those adults 

without digital competences or without personal computers or internet the blended approach 

can be demotivating. Some adults need to be face-to-face supported to pursuit their learning 

activities, mainly if they are not much self-confident. The blended approach must be considered a 



         
                

                                                                                                                                                                                                                                                                                  

 

49 

possible methodology, the important factor is to find the best approach for each adult, if we 

want to leave no one behind.  

3.2 WHAT IS BLENDED LEARNING?  

Blended learning is defined as instructional approach that has a face-to-face class or tutorials 

integrated with online learning in which learners have some “control over time,place,path,and/or 

pace.Often misunderstood, blended learning is not the same as distance education,which is 

entirely,or almost entirely online or even a hybrid approach. 

 

With blended learning,fate-to-face and online components are integrated so that the two 

components reinforce each other.Blended learning can be implemented with all 

learners,including adult basic education,English language learning,adult secondary 

education,and while transitioning to post-secondary education. 

 

Blended learning offers adult learners the flexibility and independence and helps instructors use 

real-time progress data to help them tailor insruction to the different needs of their learners. 

Blended learning aims to combine the best of both face-to-face and online learning experiences 

for students. Face-to-face training strategies including direct instruction or lecture, group 

discussions, and small-group work are used in blended classrooms, but technology is also used 

to deliver in-class online learning that students can perform at home if they have access to the 

requisite technology. Educators must also become more educated about how to foster authentic 

and meaningful learning in order for students to participate in research and learning in ways that 

are required by the complexities of modern life (Darling-Hammond et al. 2019). These are 

pedagogies that need to be developed as well. According to the 2018 TALIS polls, fewer than 60% 

of teachers give students critical thinking assignments, just under half have students work in 

small groups to come up with a solution or let students solve hard tasks, and just one-third give 

students projects for which there is no obvious solution. And fewer the 30% give students 

extended project work (OECD 2019). 

 

 

Because of  the effects of COVID-19 pandemic, blended learning is becoming a new normal in all 
kinds of learning methods,also including non formal and informal learning. Blended learning has 
been around for a while and is the combination of traditional face-to-face instruction with 
aspects of online instruction. 

Blended Learning in Adult education 

https://www.tandfonline.com/doi/full/10.1080/02619768.2020.1816961?casa_token=iofO0zBsInMAAAAA%3ATcqQK3M9qqFYAtBMk8qAjkR2XN6vrQWIYRz1j7w3hAO9fUdPr3WGCZvioOtH8oyVGpNvl8w9zox1
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Blended learning in adult basic education is relatively new, and teachers are using a range of 
approaches. 

 

Some teachers begin by experimenting with one or two tools, then gradually add more tools, 

apps, and material until they reach a completely blended approach. Others have included some 

online materials or lessons, but that's as far as they want to go. Purchasing a complete online 

integrated learning system, the cost of which is sometimes depending on the number of slots or 

"seats" that are used at any given moment, is sometimes made at the program or state level. 

Purchasing a complete online integrated learning system, the cost of which is sometimes 

depending on the number of slots or "seats" that are used at any given moment, is sometimes 

made at the program or state level. When teachers have a say in the decision and are enthused 

about it, they are more likely to integrate the online learning system more closely with what they 

do in class. 

 

BLENDED LEARNING MODELS 
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a.Face-to-Face Driver Model 

This model works best for diverse classrooms in which students are functioning at various levels 

of ability and mastery. In general, only some students will participate in online learning 

components, as follows: 

• Students at mastery levels above their grade level may proceed at a more rapid pace. 

This prevents boredom by providing appropriate challenges for highly capable students. 

• In order to expedite their learning, students who have mastery levels below their grade 

level are offered appropriate skill remediation. And the beauty of online learning for 

these kids is that they can get all of the practice they need to master skills and develop 

their own ways to help them remember information when it's needed. 

• ESL students can receive remediation as well, so that their English skills may be more 

rapidly acquired. 

 

The individualization of the access to online learning is positive. However, the fact that only a 

number of selected students would have access to online learning, regardless of the selection 

criteria, does not seem to be appropriate for the project’s training, which does not include 

selecting specific pupils. 

 

Experiment with easy-to-use websites or electronic tablet or

smartphone apps.

Ask students to view online instructional videos.

Ask students to bring cell phones (with a text messaging

feature) to class to use free or inexpensive online polling

software for immediate feedback.

Integrate a fully online instructional program (purchased by

their program, school, or by a state adult education agency)

with what they do in class.

Make their own “online presence” of assignments, instruction,

practice, assessment and other learning resources that aligns

well with what they do in class and with their program or

school curriculum or state content standards. .
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b. Rotation model 

 

This is really just a variation of the learning stations model that teachers have been using for 

years. There is a set schedule by which students have face-to-face time with their teachers and 

then move to online work. This model seems to be most popular in the following environments:  

• Elementary classrooms in which teachers have already used and are comfortable with 

traditional learning stations. 

• Elementary classrooms in which students can be divided based upon skill levels in 

reading and math. Thus, students who are performing well in math but not in reading 

may have face-to-face time with their teachers for reading before rotating to the online 

learning stations for math. Teachers are able to give struggling students more individual 

assistance based upon their needs. 

 

 

Although the rotation model has been found to have positive results, these were met mostly in 

Elementary schools, according to Powell et al’ s study (2015), who suggest that a possible 

condition for the effectiveness of this model is that pupils are already familiar with other 

rotation learning practices. 

c. Flex model 

With this approach, material is primarily delivered online. Although teachers are in the room to 

provide on-site support as needed, learning is primarily self-guided, as students independently 
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learn and practice new concepts in a digital environment. The overall process of online learning 

is done mainly in the school setting, which presupposes that the school must be adequately 

equipped with computers and/ or other devices. This could be challenging for schools where 

there is lack of resources and infrastructure. 

 

d. Online Lab Model 

This model involves students traveling to and attending a school with total online educational 

delivery for entire courses. There are no certified teachers on hand, but, rather, trained 

paraprofessionals who supervise. This is a good option in the following circumstances:  

• Secondary students who need flexibility of scheduling due to other responsibilities (job, 

child-rearing). 

• Secondary students who choose this option in order to progress at a faster rate than they 

would in a traditional school setting. 

• Students who need to move at a slower pace than traditional classrooms provide. 

• Schools and districts that face budget constraints and cannot accommodate their total 

populations in traditional classrooms, either because of facility restraints or the inability 

to employ enough certified teachers. This model eases classroom size issues. 

Similar to the Flex model, here again the availability of a well-equipped computer lab in the 

school could be a challenge. 

e. Self- blend model 

Self - Blended learning combines in-person instruction with online learning. Popular in high 

schools, the self-blend model gives students the opportunity to take classes beyond what is 

already offered at their school. While these individuals will attend a traditional school 

environment, they also opt to supplement their learning through online courses offered 

remotely. In order for this method of blended learning to be successful, students must be highly 

self- motivated. 

 

 

This model provides an element of flexibility that could adjust to schools from different countries 

and with varying profiles that will participate in our training. It could also be compatible with the 

fact that the focus of VAIEI, is taught in most of the participating countries as a distinct 

curriculum subject in Secondary Schools. In addition, the fact that the online work is done as 

homework does not create the need for infrastructure in the school; it does however presuppose 

pupils’ online access from home or other sites. 



         
                

                                                                                                                                                                                                                                                                                  

 

54 

 

f.Online driver model 

Online driver is at the opposite end of the spectrum from face-to-face driver, which is a form of 

blended learning in which students work remotely and material is primarily delivered via an 

online platform. Although face-to-face check-ins are optional, students can usually chat with 

teachers online if they have questions. This model of blended learning is ideal for students who 

need more flexibility and independence in their daily schedules. 

Although here we have the maximum degree of flexibility out of all of the models described, the 

fact that this model is heavily reliable on online learning with optional and not regular face-to- 

face meetings seems to make it more appropriate for Tertiary/ University students or adult 

learners, than for Secondary School students, who go to school on a daily basis and meet face-

to- face with the teacher. 

As a result of review of existing blended- learning models, the one that is considered to be more 

appropriate for the Edu4Sent methodology is the self- blend model, mainly due to the following 

reasons: 

• It provides a good balance between online and face-to-face learning, without overlying 

on either of them. Thus, compared to other models, such as the rotation one, it is more 

likely to be compatible with more traditional ways of teaching met in an „average‟ school 
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and could therefore be easier to adjust into the regular school schedule. 

• Most (if not all) of the online learning is done at home, therefore: 

• It is not dependent on issues of technical infrastructure in the school (computer lab, 

availability of computers and other devices for all pupils). 

• It saves classroom time for elaboration of the content prepared/ studied beforehand 

online at home and for focus on creative hands- on activities. 

• It is considered most appropriate for our target group, i.e. High School students, since it 

provides them with a certain amount of control over their learning at home, 

acknowledging teenagers‟ need for (some amount) of independency and initiative, which 

is at the same time supplemented by regular teacher support at school. 

Also, the flex model could also be a supplementary option, provided that the necessary technical 

equipment is available in the participating schools and - most importantly- that the students are 

in the position to work independently, with a lesser amount of guidance from the teacher. In this 

sense, a suggestion for the Edu4Sent syllabus could be to include some elements/ modules that 

could be used in a more independent way by the pupils, depending on the profiles, learning 

needs, experience and learning styles of a certain class.  

Another issue that needs to be taken into account is the type of elements that are included in 

the online part of a blended learning approach. Carman (2005) identifies 5 key ingredients for a 

successful blended learning design: 

• Live events  

• Online content that is available for self- paced learning  

• Collaboration (peer to peer and peer to mentor)  

• Assessment 

• Reference material for further reflection on what has been learnt 

3.3 PEDAGOGICAL PRINCIPLES  

One particular commitment in the Action Plan is to facilitate entrepreneurship among migrants 

already present and residing in the EU based on best practices from Member States. This guide 

book aims to disseminate the lessons learned from successful initiatives in Europe and beyond.  

Through their participation in the labour market, including as entrepreneurs, migrants can add 

value to society in their adoptive country. However, migrants often lack knowledge of, and 

information about, the cultural business and regulatory environment of their host country. 

Furthermore, administrative and socio-cultural difficulties may hamper the potential of migrant 



         
                

                                                                                                                                                                                                                                                                                  

 

56 

entrepreneurs and impact on the sustainability and growth potential of the businesses they set 

up. As a consequence, effective and targeted business support schemes have an important role 

to play in supporting migrant entrepreneurs.  

Like other blended-learning models, self- blend includes a number of variations in terms of 

pupils‟ interactivity, teachers‟ and pupils‟ roles, practices of face to-face work etc. In order, 

therefore, to design the blended learning model of the project, what is important to define is not 

only the amount of the use of online learning in combination with face-to-face, but the overall 

pedagogical principles that will underpin it. In order to do so, it is important to bear in mind that 

the project aims are not simply to inform students on Social entrepreneruship ,but to actively 

involve them, so that: 

To this direction, the following aspects should be addressed by the blended learning model: 

• Raising pupils’ interest/ motivation 

• Creating opportunities for collaboration among pupils and teaches 

• Pupils acting as active contributors of knowledge 

• Pupils reflecting on their own learning – self evaluation 

• Enhancement of critical thinking  

• Pupils’ improvement of digital skills  

• Networking with other schools- sharing of content 

 

 

Indeed, the self- blend model enables the use of several practices that support these objectives 

of a student- centered approach, such as group-work among pupils, face-to-face learning with 

group-based student generated content, classroom face-to-face teaching followed by individual 

online content generation by the pupils. All these examples enable the pupils to act as self-

directed learners who take the initiative, become co-designers of the learning environment. They 

are not passive participants of an instructor-controlled context, but are active creators that 

connect and extend their learning beyond the domain of the instructor.  

What is more, in order to serve the student- centered approach and the role of the teacher as 

facilitator, Edu4Sent the blended learning model incorporates elements of the inquiry based 

learning model that promotes: 

1) a learner-centered approach (Kember, 1997) in which the focus of the teaching is on student 

learning rather than on communicating defined bodies of content or knowledge; 
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2) active learning, i.e. learning by doing (Gibbs, 1988, Healey & Roberts, 2004) and may involve, 

for example, students discussing questions and solving problems (Prince & Felder 2006);  

3) development of self-directed learning skills in which students take responsibility for their own 

learning; 4) a constructivist theoretical basis (e.g. see Bruner, 1990) which proposes that students 

construct their own meaning of reality; it is the students who create knowledge rather than 

knowledge being imposed or transmitted by direct instruction. 

Many of these inductive methods also utilise collaborative or cooperative learning with much 
work both in and out of formal class time being done by students working in groups. 

 

3.4 THE EDU4SENT BLENDED LEARNING MODEL 

Teaching and Learning Strategy for Edu4Sent training course is based on the blended learning 
approach: combination of traditional and virtual learning via a created e-learning platform as 
Open Online Courses with the possibility to perform self-study at convenient time and place. 
Based on the desk research  in terms of the blended learning models found in the literature and 
the pedagogical principles that are considered as most appropriate for the objectives of the 
project, we designed a cycle-based blended learning model that promotes:  

• A balanced and meaningful combination of face-to-face and online work, which 
incorporates all five of Carman’s (2005) blended learning design key ingredients. 

• A learner- centered approach to learning  

• A teacher- as- facilitator and educational designer approach 
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Table 2: Edu4Sent Learning and Teaching Strategy 

OPEN ONLINE COURSES 

A MOOC (massive open online course) is an online course with the option of free and open 

registration, a publicly shared curriculum, and open-ended outcomes. Large number of 

participants (Massive): In contrast to traditional distance learning courses, MOOCs address an 

unlimited number of participants. Enrollments tend to be quite high. The scale of “massive” is 

somewhat relative. Early MOOCs had in the range of 2,000 students, but offerings by Coursera 

and Udacity have exceeded 1,00,000 registrants.  

 

 

 

 

 

 

Introduction 
of  topic

Questions

Resources 
and Data

Assessment

Ideas
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3.5 USER ROLES  

Based on the blended- learning model suggested above and the facilities that an online platform 

should be able to support, the following user roles can be distinguished in terms of both their 

wider educational/ pedagogical role, as well as in terms of their online access rights: 

User Educational/ pedagogical role Technical characteristics/ 

platform accessibility rights 

 

 

 

 

 

 

 

 

 

Educator/Facilitator 

 

 

 

 

 

 

Assesses students' past knowledge, 
attitudes, and skills in relation to the 
activity/lesson plan/theme.  

- Online evaluation tools, 
such as surveys, can be 
accessed and 
edited/authored. 

- Learners' profiles / e-
portfolios are accessible, 
where self-assessment 
results and all other activity 
(resource uploads, 
comments, and ratings) are 
recorded. 

- Adjusts ready- made lesson plans or 
activities to the needs of learners or 
accordingly designs the  resources 

 

 

 

 

 

 

 

 

-Full access to a repository 
with online resources - 
Access to editing and 
authoring tools that enable 
possible adaptations of these 
resources  

- Access to “homework 
assignment” tools, e.g. 
multiple choice questions 
that motivate pupils to 
investigate the question. 

 

- Facilitates the learners’ readiness in 
the learning atmosphere and online, 
e.g. coordinates collaboration among 
learners, team work, guides learners 
throughout the step of the inquiry 
process, stimulates curiosity and 
interest. 

Access to learners’ 
collaborative spaces and 
interaction rights (answering 
to learners’ possible 
questions online, providing 
online feedback during the 
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implementation of an 
activity/ homework task). 

- Monitors and provides ongoing 
feedback to learners in the classroom 
and online-formative assessment 

Access to learners’ 
collaborative spaces and 
interaction rights (answering 
to learners’ possible 
questions online, providing 
online feedback during the 
implementation of an 
activity/ homework task). 

Access to learners’ profiles 

- Shares his/ her resources with the rest 
of the Edu4Sent  network of 
organisations 

Access to uploading and 
authoring tools with various 
degrees of privacy- can be 
either viewable by their own 
learner only or by the rest of 
the Edu4Sent network as 
well. 

- Assesses the impact of an activity/ 
lesson plan – summative assessment 

Access to ready- made online 
tools or facilities for 
developing their own 
summative self-assessment 
tools, in order to implement 
or design a final evaluation of 
the learning outcomes. 

- Creates conditions for learners’ 
ongoing interest in the topic studied 
and explored. 

Uploading of further 
resources for future 
reference 

 

 

 

 

 

 

 

Self- assesses his/ her prior knowledge, 
attitudes and skills regarding the topic 
of an activity/ lesson plan/ project. 

Access to self- evaluation 
tools administered online by 
the educator and to his/ her 
own results. - Administration 
of a personal user profile/ 
learner e-portfolio where 
self- assessment results and 
all other activities are 
recorded (uploads of 
resources, comments, 
ratings) are recorded. 
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Learner 

Understands the significance/ 
relevance of the subject matter and 
gets initially motivated. 

Access to resources provided 
and suggested by the 
educator 

- Collects data and resources - Access to all resources 
provided in a common 
repository (regardless of 
whether they are strictly 
connected with the subject-
matter of the activity/ lesson 
plan/ project). - Interaction 
rights with external experts 
within a collaborative 
learning space. 

 

- Assesses and synthesizes the data - Mainly face to face in the 
classroom. 

-Interaction and 
collaboration rights with 
peers online in a private 
collaborative environment 

- Creates new ideas -Interaction and 
collaboration rights with 
peers in an online private 
collaborative environment 

- Shares and communicates ideas 

 

 

 

 

 

 

- Face to face in the 
classroom - Rights for 
uploading new resources 
online and sharing with peers 
from the same school, other 
learners and educators of the 
Edu4Sent network, and 
experts in a communal public 
space. - Sharing rights via 
social networking tools 
(Facebook, Twitter etc). 

- Engages in peer- to- peer evaluation - Access to voting and rating 
tools so that learners can 
assess each other’s 
resources/ ideas/ outputs 
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- Reflects on the new knowledge and 
skills he/ she acquired during the 
activity 

Access to summative self-
evaluation tools 
administered by the educator 
online - Constant access to 
his/ her own results through 
the personal user profile/ e-
portfolio. 

 

 

External expert/ 

mentor 

-Shares his/ her expertise and 
experience with pupils in order to 
engage them to the specific topic of the 
activity/ project/ lesson 

- Interaction rights with 
pupils either in a public or in 
a private collaboration space 
that is administered and 
supervised by the teacher.  

- Access to online call 
facilities with pupils, under 
the supervision and 
administration of the 
teacher. 

3.6 ASSESSMENT STRATEGY 

The way we learn has changed drastically due to the world’s current climate. We have 
gone from virtual to hybrid to a myriad of face-to-face models to mirror the traditional K-12 
classroom. This has not only changed what schools look like, but how teaching and 
learning are imagined during this pandemic. That said, one model that can potentially be adapted 
to fit our current needs is the Blended Learning Model.  
 
According to Horn and Stalker (2014), instruction in a blended learning environment can take 
place via online learning and in a supervised environment away from home. Dr. Catlin Tucker 
(2018) adds that blended learning combines active learning in both online and offline 
environments to give students control over the process and progress of his/her learning.  
 
 

Many adult education teachers would agree that knowing exactly what each student is learning, 

on a daily or weekly basis, is very useful; however many would quickly add that it is very difficult 

to collect and process that information in a traditional classroom. In a blended learning 

environment, formative assessment is also extremely important, and particularly when a teacher 

uses an online integrated learning management system, getting formative assessment data for 

each student is no longer a difficult challenge, and may not be time-consuming for the student 

or the teacher.  
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Evaluators and teachers have two categories for describing student learning assessment: 

formative and summative.  

The purpose of summative assessment, usually done at the end of a learning program, is to 
determine if the learners have met the program’s (and their own) learning objectives. Typically 
summative assessments are written tests or exams, although in some cases they might include 
of a final (“capstone”) project as evidence that certain objectives or criteria have been met.  
 

Educators should leverage technology tools for summative assessment in online learning 

environments.Many technology tools already offer built-in features like quizzes and tests that 

allow seamless integtarion  of summative assessments.  While they explore distance learning 

practices, these can be applied to the online portion of the blended learning model.  

When considering summative assessment in the blended classroom, it is worth noting 

performance or project-based approaches. Performance-based strategies like portfolios, 

projects, or podcasting are a great method to measure several learning standards and objectives 

at once and also provide the learner the opportunity to apply and showcase what was learned. 

Performance-based summative assessments, like portfolios, also challenge the learner to 

put together artifacts to demonstrate concepts, which is a higher order thinking skill. A few 

technology tools and apps that can be ideal for a blended environment include Screencastify, 

Adobe Spark, Google Sites, and WordPress. With these tools, learners have flexibility in how they 

want to organize and present their information, which in turn shows their ability to apply 

knowledge and information learned.   

 

There must be intention and purpose for the technology assessment tools used. Instructors 

should take full advantage of online assessment tools by tracking usage as well as analyzing data 

collected within those tools. This will assist in tracking students’ progress and assist teachers in 

adapting instruction if necessary (Miller, 2015).   

 

On the other hand, formative assessments are more diagnostic and differ in that they provide 

the instructor with ongoing feedback that can help adjust instruction when and where needed.  

 

Formative assessments aim to provide insight into what students have learned, have difficulty 

with, and may need more help with. Some examples of formative assessment include but are not 

limited to classroom polls, exit tickets, visual representations to show what students have 

learned, and impromptu quizzes (Promethean, 2017). .   

 

One of the most versatile formative assessment strategies for the blended learning classroom is 

the check-in. Check-ins are informal questions that the teacher can pose either at the beginning, 

https://www.edutopia.org/article/formative-assessment-distance-learning
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middle, or end of the lesson to gauge student understanding of the topic or concept being 

covered. With both in-person or virtual instruction, students can simply answer the question 

being posed with a thumbs up, thumbs down.   

 

The most underrated type of assessment is student-created products. When we talk about 
summative assessment formats, they are often teacher-created or driven and offer little to no 
wiggle room for expression or creativity. However, if we are to promote higher levels of thinking, 
we must offer opportunities for our learners to show us what they know and what better way 
than having them manipulate the content. 
 

A combination of both formative and summative assessments will be offered in hopes that you 
can implement them within your blended classroom. As with any strategy, tool, or platform, it is 
best to evaluate what each has to offer and how each can measure your students’ progress and 
performance. As you explore these tools it is also wise to select a few tools to avoid 
overwhelming them. 

In conclusion, tried and true strategies like check-ins, exit tickets, and multiple-choice tests can 

be enhanced with a multitude of technologies. While formative and summative assessments can 

both measure student learning and progress, it is important to take advantage of strategies that 

allow for greater choice and student ownership. Further, this is a time for educators to step 

outside of the conventional ways of assessing student learning by implementing performance-

based projects, oral presentations, and student-created products that offer a wider range of 

opportunities for students to provide evidence of their understanding. Finally, 

teachers can leverage the power of the internet and mobile applications and adapt traditional 

forms of assessment to take advantage of what a blended learning setting offers both students 

and teachers.  

In Edu4Sent platform, educators are able to monitor reports that shows how much time a learner  

has spent on a lesson or assessment, how the student performed on that lesson or 

assessment.Educators can assign lessons from within the LMS, or teach a face-to-face lesson to 

complement the lesson within Edu4Sent Online Course for the skill or skills the learner is 

attempting to master. As well, with extended responses, instructors can view detailed feedback 

that is specific to each response that a student makes to a prompt. Instructors can use that 

feedback to help students learn how to construct an extended response, as well as which specific 

conventions of modern English they need to improve to strengthen future submissions.  

Learners can also receive immediate, instructional feedback to tell them their overall progress, 

as well as explanations for exercises that they answer incorrectly. They can decide to repeat 

lessons or add additional lessons until they reach mastery.  

http://go.powerschool.com/rs/861-RMI-846/images/How-to-Choose-a-Formative-Assessment-System.pdf
http://go.powerschool.com/rs/861-RMI-846/images/How-to-Choose-a-Formative-Assessment-System.pdf
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66 

4.Modules and Content of the Edu4Sent Open Online Course  

NAME OF THE TRAINING FACE2FACE ONLINE VIA 
PLATFORM 

TOTAL 

INTRODUCTION TO THE COURSE 2 h  2 h 

MODULE 1: SOCIAL ENTREPRENEURSHIP 
 

   

1.1 The concept of Social Entrepreneurship 
 

1 h 1 h 2 h 

1.2 The Social Entrepreneurs 
 

 1 h 1 h 

1.3 The context for Social Entrepreneurship 
 

1 h 1 h 2 h 

1.4 Challenges of Social Entrepreneurship 
 

1 h 1 h 2 h 

MODULE 2: SOCIAL BUSINESS PLAN 
 

  
 

 

2.1 Develop a Social Business Idea  
 

2 h 2 h 4 h 

2.2 Prepare a social business plan  
 

2 h 4 h 6 h 

MODULE 3: PERSONAL DEVELOPMENT IN SOCIAL ENTREPRENEURSHIP 
 

   

3.1 Business Communication Skills 
 

2 h 2 h 4 h 

3.2 Presentation Skills  
 

2 h 2 h 4 h 

3.3 Digital Communication  
 

2 h 2 h 4 h 

4.3 Networking Skills  
 

1 h 1 h 2 h 

MODULE 4: SETTING UP, MANAGING AND GROWING A SOCIAL 
ENTERPRISE 
 

   

4.1 Legal Issues   (TR, GR, IT, PL) 
 

2 h 2 h 4 h 

4.2 Tax Issues     (TR,GR,IT,PL) 
 

2 h 2 h 4 h 

MODULE 5: POTENTIAL AS A SOCIAL ENTREPRENEUR 
 

   

5.1 Becoming a Social Entrepreneur  
 

2 h 2 h 4 h 

5.2 E-portfolio and digital Resources  
 

2 h 2 h 4 h 

5.3  Learning Journey  
 

2 h 2 h 4 h 

TOTAL   51 h 
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5.Development of the Open Online Course (OOC) 

MODULE 1: SOCIAL ENTREPRENEURSHIP 

 

Module/ Topics  

Sections of the module  

Aim/ Learning Objectives Learning Outcomes  

 

General Information about the module(5000 

chracters) 

 

Module 1: 

1.The concept of Social 

Entrepreneurship 

a. Research existing definitions of 

Social Entrepreneurship  

b. What is a social enterprise 

/Different types of social 

enterprise 

c.Operational Models  

d. Compare and contrast 

commercial entrepreneurship 

and social entrepreneurship  

 

2.  The Social Entrepreneur  

a. Characteristics and motivations 

of the social entrepreneur  

b. Case studies in real world 

social entrepreneurs 

(TR,IT,PL,GR) 

 

 

 
The aim of this module is to introduce the 

adult educators/facilatators the philosophy 

and function of the social entrepreneurship 

and innovation. A brief history of the idea 

behind social entrepreneurship and the first 

practices is presented. Also the classification 

of social enterprises, the operational models 

is introduced.Section 1.2 identifies the 

profile of social entrepreneur by developing 

several case studies in Turkey,Greece,Poland 

and Italy.  

 

Module Objectives 

Upon completion of this Module, trainees 

will: 

-Be aware of the social enterprise notion, the 

profile of a social entrepreneur and the basic 

models and structures of social enterprises. 

-Understand social problems and develop 

ideas and solutions 

-Identify community assets 

 

 

 

 

By the end of this module, learners will:  

- Define the concept of social enterprise & 

social entrepreneur 

 

-Compare and contrast commercial 

entrepreneurship and social entrepreneurship 

 

-Explore the complexity of social change and 

how Social entrepreneurship can be applied to 

social problems 

 

- Examine the challenges faced by social 

entrepreneurs, including, measuring success, 

resource utilization, managing stakeholder 

expectations 

 

 

 

 

 

 

 

 

This module provides the existing definitions 

ofsSocial entrepreneurship. At the end of this 

module learners will be able to define the 

concept of social entrepreneurship and explain 

the differences and similarities between 

commercial and social 

entrepreneurship.Learners will have a basic 

knowledge of what a social entrepreneur is and 

will be familiar with a few instances. Learners 

will also have a better understanding of the 

context of social entrepreneurship in terms of 

social change and how it can be used to solve 

social problems. Learners will be able to 

investigate the problems that social 

entrepreneurs encounter. 
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MODULE 2: SOCIAL BUSINESS PLAN 

 

Module/ Topics  
Sections of the module  

Aim/ Learning Objectives Learning Outcomes  
 

General Information about the module(5000 chracters) 
 

 
 
Module 2: Social business 
plan 
 
Submodules: 
 

- How to develop a Social 
Business Idea 
 

- How to prepare a social 
business plan 
 

- Evaluation 
 

- Additional resources 
 
 
 

 

The aim of this module is 
to enhance the 
migrant/refugee’s social 
entrepreneurship skills, 
by providing them useful 
knowledge on how to 
create their social 
business plan.  
 
The objectives of the 
module: 
 
- empower migrants / 
refugees in order to start 
their social business 
 
-enhance their skills and 
competences on social 
entrepreneurship 
 
- equip them with 
efficient tools in order to 
create a social plan 
efficiently  

 
By the end of this module, learners will 
be able:  
 
- Search and spot the ideal social 
business opportunities 
 
- Write an effective executive summary 
and identify the mission of their social 
business 
 
- Identify significant aspects of their 
business such as the legal structure, the 
management structure and the key 
stakeholders 
 
- Perform a PESTLE analysis and point out 
environmental factors that can be highly 
useful for conducting an environmental 
plan 
 
- Adopt suitable means and strategies for 
effective marketing 
 
- Organize their business operations with 
efficiency 

Τhe module is divided into 2 parts. The first part deals with 
identifying social entrepreneurship opportunities, which is an 
important part of starting a business. In addition, this point provides 
examples in which learners can look for social entrepreneurship 
opportunities. 
 
The second part consists of more practical knowledge and describes 
in detail the steps to be followed as well as tips for creating an 
effective social business plan. 
 
In the end of the module, learners will find quiz questions where 
they can test their knowledge as well as additional resources in 
which they can seek further information about social 
entrepreneurship and business plan writing. 
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MODULE 3: PERSONAL DEVELOPMENT IN SOCIAL ENTREPRENEURSHIP 

 

Module/ Topics 

Sections of the module 

Aim/ Learning Objectives Learning Outcomes 

 

General Information about 

the module (5000 chracters) 

Module 3 PERSONAL DEVELOPMENT IN 

SOCIAL ENTREPRENEURSHIP is divided in 4 

Modules: 

Module 1: SOCIAL ENTREPRENEURIAL SKILLS 

a. Business Skills  

b. Elements of effective 

communication 

c. Communication skills: tools and 

strategies  

Module 2:  SOFT SKILLS and PRESENTATION 

SKILLS  

a. Teamworking e leadership                                      

b. Time management and problem 

solving 

c. Presentation skills 

Module 3. DIGITAL COMMUNICATION 

a. Attributes of digital communication                                   

b. Opportunities and Restrictions of 

Digital Communication 

b. Ethics in digital communication 

Module 4. NETWORKING SKILLS                             

a. Developing a network of influence                          

b. Identifying networking opportunities  

The aim of this module is to develop 

competences of   Adult educators' / facilitators 

to be better equipped in promoting social 

entrepreneurship knowledge, abilities and skills 

in order to support low skilled young adult 

refugees and asylum seekers to acquire the 

appropriate social entrepreneurial skills in order 

to be able to establish their own businesses. 

The objectives of the module: 

Tracing the framework of the ideal social 

entrepreneur, defining the main personal, 

interpersonal, critical, creative and practical 

business skills they need, including the discovery 

of effective communication with tools and 

strategies to manage the enterprise  

Introduction to self-employment and self-

employment: key skills for doing business, from 

the type of leadership to the main soft skills of 

the entrepreneur necessary for a managerial 

management of the business activity. 

Evaluate the pros and cons of digital 

communication and develop networking 

strategies 

By the end of this module, 

learners will:  

Acquire preliminary 

knowledge regarding the 

basic characteristics and 

skills of entrepreneurship 

Knowing how to analyze and 

focus on the relevant aspects 

to consider when starting a 

business 

Learn to ask yourself the 

right questions regarding the 

feasibility and sustainability 

of a business initiative 

Deepen and develop the 

strategic, managerial skills 

necessary to play the role of 

social entrepreneur, through 

a transversal training course 

The first part of the module 

addresses and examines the 

main elements that characterize 

the figure of the social 

entrepreneur in terms of 

business skills to be acquired, 

with a special focus on the 

aspect of communication and 

the strategies that make it 

effective. 

The second chapter analyses 

both the importance of team 

working, which is fundamental 

for the success of a social 

enterprise, and the concept of 

leadership and the different 

styles connected to it, with an in-

depth study also on 

presentation skills 

Finally, the aspect of digital 

communication was analysed in 

terms of opportunities and 

contraindications, to conclude 

the chapter with some 

indications on network creation. 
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MODULE 4: SETTING UP, MANAGING AND GROWING A SOCIAL ENTERPRISE 

 

Module/ Topics  

Sections of the module  

Aim/ Learning Objectives Learning Outcomes  

 

General Information about the module(5000 

chracters) 

 

 
MODULE4: Establishing, Managing And 
Growing A Social Company 
 
1.TURKEY 
a.A new business license and permits for 
immigrants in Turkey 
b.Tax applications in Turkey 
c.How to register to occupational 
institutions and chambers in Turkey? 
d.How to make a contract for e-
commerce in Turkey? 
 
2.GREECE 
a.A new business license and permits for 
immigrants in Greece 
b.Tax applications in Greece 
c.How to register to occupational 
institutions and chambers in Greece? 
d.How to make a contract for e-
commerce in Greece? 
 
3.ITALY 
a.A new business license and permits for 
immigrants in Italy 
b.Tax applications in Italy 
c.How to register to occupational 
institutions and chambers in Italy? 
d.How to make a contract for e-
commerce in Italy? 
 

 
The aim of this module is to 

introduce  

the importance of offering 

comprehensive support to 

migrants who are willing to start 

up or scale up a business in their 

host countries. Migrants face a 

set of specific challenges to 

establish and manage 

entrepreneurial activities in 

their receiving countries. These 

challenges are often interlinked 

and typically stem from limited 

host-country specific human 

capital, lack of familiarity 

withthe functioning of local 

labour markets and with local 

business regulatory 

frameworks, difficulties 

inaccessing local business 

networks, and, crucially, start-

up capital and business facilities. 

The study hasdemonstrated 

that the measures which 

address these difficulties 

holistically, by providing 

 

By the end of this module, learners 

will:  

Knowledge: 
-the legal framework of social 
enterprises in Turkey,Poland,Italy 
and Greece 
-the legal status and different types 
of social enterprises within the 
national law of EU member states 
 
Skills: 
-how social enterprise works in 
Greece  
-how the social economy is a 
positive alternative for employment 
and entrepreneurship 
 
Competences: 
-choose the right type of social 
enterprise  
-overcome the various barriers 
when starting a social enterprise 
 

 
 

 

 

 

 

The European Commission gives the term social 

enterprise the following meaning: "an operator in the 

social economy whose main objective is to have a 

social impact rather than make a profit for their 

owners or shareholders. It operates by providing 

goods and services for the market in an 

entrepreneurial and innovative fashion and uses its 

profits primarily to achieve social objectives’’. There 

are many types of social enterprises, and each of 

them has a different framework according to each 

country’s laws. This training module provides useful 

information about the legal framework in terms of 

the social economy, especially in Turkey,Poland,Italy 

and Greece. 

It also  recommends that in designing migrant 

entrepreneurship support measures service 

providers and funders alike take into account the 

existing instruments of support available in a given 

region or country that might help to tackle some of 

the specific obstacles faced by migrant 

entrepreneurs. Bridging to mainstream support 

schemes may foster migrant integration, provide 

entrepreneurs with access to a wide range of services, 

and benefit from non-targeted supportmeasures. The 

offer of networking measures tasked with helping 

migrants to access local networks of entrepreneurs, 
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4.POLAND 
a.A new business license and permits for 
immigrants in Poland 
b.Tax applications in Poland 
c.How to register to occupational 
institutions and chambers in Poland? 
d.How to make a contract for e-
commerce in Poland? 
 
 
 
 

 

migrantswith a combined offer 

of training and regulatory 

advice, social capital, and 

facilitated access to 

businessfunding and working 

spaces, are best suited to 

support migrant entrepreneurs 

in a cost-effective fashion and 

help their businesses to thrive. 

This is consistent with the 

findings of the existing literature 

on the subject. 

 

 

 

service providers (including, crucially, credit 

institutions) and clients can provide opportunities for 

the migrant entrepreneurs and contribute to the 

success of their businesses. This study has 

demonstrated that the extent to which migrant 

entrepreneurship support initiatives can facilitate 

access to mainstream networks primarily depends on 

the links that the organisation providing support is 

able to establish with the broader business 

community. 
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MODULE 5: POTENTIAL AS A SOCIAL ENTREPRENEUR 

 

Module/Topics  

Sections of the Module  
Aim/Learning Objectives Learning Outcomes  

 
General Information about the module 

(5000 characters) 

 
 
Module 5: My Potential As a Social 
Entrepreneur 
 
Part 1: Becoming a Social Entrepreneur 
a. Your own potential to be a Social 
Entrepreneur  
b. Essential skills required in becoming an 
effective Social Entrepreneur  
c. The steps involved in becoming a Social 
Entrepreneur 
 
Part 2: E-portfolio and digital Resources 
a. The importance of digital resources in the 
marketing of yourself as a Social Entrepreneur 
and your Social Enterprise 
 
Part 3: Your Learning Journey 
a. Personal development  
b. Language and communication skills  
c. Digital skills 
 
 

 

 
The aim of this module is to 
allow educators/learners to 
reflect and consolidate their 
learning from the previous 
modules, to reflect on their 
potential in becoming a social 
entrepreneur. 
 
The objectives of module; 
- Ensure the self-assessment of 
social entrepreneur  
- Acquire the qualification to 
create an e-portfolio 
- Understanding the 
importance of digital skills, 
language and communication 
competencies in the journey to 
become a successful social 
entrepreneur 
 
 

 
By the end of this module, 
learners will:  
- Reflect their own potential to 
become a social entrepreneur 
- Acquire the basic skills 
necessary to be an effective 
social entrepreneur 
- Document the steps involved 
in the process of becoming a 
social entrepreneur 
- Evaluate the importance of e-
portfolio and digital resources in 
marketing Social Enterprise as a 
Social Entrepreneur 
- Define the learning journey in 
order to become an effective 
social entrepreneur 

 
- The first part of the module makes a situation 
analysis to identify the potential of social 
entrepreneur and explains what steps should be 
taken when listing the basic skills an effective 
social entrepreneur should have.  
- The second part of the module will also look at 
the importance of developing an e-portfolio and 
digital resources in promoting their Social 
Enterprise plan and themselves as a social 
entrepreneur. The beneficiaries will have 
prepared an e-portfolio on an ongoing basis 
throughout the curriculum.  
- The last part of the module helps the social 
entrepreneur to shape a roadmap specific to 
her/his own social enterprise and her 
competences.  
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